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Institutional pedagogical waypoints: reflections on doctoral
journeys between Taiwan and Australia
Terry Evansa* and Iris Yi-shin Lioub
aSchool of Education, Deakin University, Geelong, Victoria, Australia; bChing-Kuo Institute
of Management and Health, Center for General Education, Keelung, Taiwan
Spatial, social and academic journeys undertaken between Taiwan and Australia
for doctoral education are the focus of reflection here. The discussion centres on
the authors’ experiences of, on the one hand, the development of a Faculty of
Education’s doctoral pedagogies in the early 2000s to reflect its international
PhD candidature profile – especially from Taiwan – and, on the other, of Tai-
wanese doctoral candidates’ journeys through their PhDs in the Faculty. The
authors write from their particular perspectives: Evans as an Australian academic
and a manager of doctoral studies, and Liou as a Taiwanese academic pursuing
her doctorate in an Australian university. The article considers the Australian
and Taiwanese doctoral contexts between which the students transited. The insti-
tutional pedagogical strategies, from pre-enrolment to completion, are examined
as waypoints on the doctoral journey for both staff and candidates.
Keywords: doctoral pedagogy; international students; supervision
Introduction
Australia and Taiwan face both similar and different concerns to sustain their partic-
ular identities within the global integration of their economies and societies. An
important element of national prosperity for both is the capacity to produce new
knowledge that is socially and economically useful and worthwhile. In Australia
and elsewhere (see, for example, European University Association (EUA), 2005),
the ‘production’ of PhD graduates is seen as reproducing and increasing a nation’s
knowledge and economic production (Singh & Knight, 2002). In terms of the Uni-
ted States (US), Florida (2005) argues that PhDs can be seen as the ‘canaries’ in
the creative economy ‘mine’: if a nation’s PhD programs (and its graduates) are
vibrant and productive, then the future economy and society look healthy. Impor-
tantly, he also argues that if a nation’s PhD programs possess a diversity of interna-
tional candidates and graduates, then its social and economic well-being is
sustained. In this article, the authors present a case study of one such international
engagement between an Australian university and the Taiwanese PhD candidates/
students studying in one of its faculties.
We commence with a brief discussion of the Australian and Taiwanese circum-
stances in terms of PhD education, in order to provide the broad national contexts
within which the authors, independently, left on journeys that intersected at the
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(then) Faculty of Education in Deakin University during the period from 2002 -
2008. This article can be read as a reflective case study, although the ‘data’ were
produced from remembered experiences rather than by any systematic form of
research. The authors write from their distinctive perspectives: Evans as Associate
Dean (Research) in a Faculty that was responding to institutional imperatives to
increase international doctoral enrolments and to engage with Taiwan, and Liou as
an academic from Taiwan who undertook study in the same Faculty in response to
Taiwanese institutional imperatives for teaching staff to obtain a PhD. This article
reflects on how Liou and some of her fellow Taiwanese doctoral students in the
Faculty transited from the Taiwanese system, which has absorbed strong American
influences, to the Australian one, which has absorbed many British ones. The matter
of transition has been of interest in the field of research into the experiences of
international students, although doctoral students’ transitional experiences have not
been of specific concern (Brown, 2008; McLachlan & Justice, 2009; Olivas & Li,
2006). The authors reflect on the pedagogical ‘waypoints’ mapped by Evans and
his colleagues for the journeys that Liou and her peers took to complete their PhDs.
The Australian context of PhDs and international PhD students
Australia has 39 universities, of which the first were established in the 1850s and
the newest in 1998. Two are small private universities (one Catholic, one secular),
and there is a large federated Catholic one. All offer doctoral degrees, although the
small universities have tiny enrolments of less than 100 doctoral students whereas
the larger universities have enrolments of about 3000. Although universities are
mostly established in each state, the majority of their public funding comes from
the Australian (federal) Government, and higher education policy is deliberated and
enacted principally at that level. In recent years, the proportions of federal govern-
ment funding have decreased markedly, with only about 40% of all funding now
coming directly from this source. Increasing proportions of funding have come from
students’ fees and other non-government sources, investments etc., which, in the
context of doctoral studies, has led to universities seeking increasing the number of
fee-paying or scholarship-holding doctoral candidates (see, Evans, Evans, & Marsh,
2008).
The doctoral programs that international candidates join are derived from the
British PhD tradition rather than the US tradition with which most Taiwanese doc-
toral aspirants are familiar. Candidates normally enrol full-time for three to four
years or part-time for six to eight years and are supervised by one or more academ-
ics through a program of scholarship and research leading to the production of a
thesis (dissertation). There is usually no assessed coursework, although there are
often non-assessed workshops or courses to support candidature. Thus, there are
less formal waypoints in doctoral study than is the case in US graduate schools.
The thesis is examined by two or three examiners who are usually academics at
other universities; almost always international examiners are included. In the US, a
dissertation is examined by the student’s committee, which includes those supervis-
ing (advising) and monitoring of the doctoral work. Unlike the US, oral examina-
tions (viva voce) are rare in Australia. (See http://www.ddogs.edu.au for guidelines
on doctoral education in Australia).
The numbers of PhD students in Australia has grown rapidly in recent decades.
While the increase in domestic numbers has slowed, international student
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enrolments have accelerated. Table 1 shows the enrolments for the years 1998 and
2004 – the year that represents the mid-point of the Taiwanese doctoral candidates
‘journeys’ discussed here. The growth in doctoral enrolments during the period was
33 per cent, of which domestic enrolments grew by 27 per cent, whereas interna-
tional enrolments increased by 71 per cent. The growth in the number of women
(119 per cent) was particularly notable, especially as in some of the originating
nations there are cultural traditions, often bolstered by religious beliefs, which
favour men and restrict women from high levels of education and/or international
travel to Western nations such as Australia.
Although some international students are funded on Australian government
scholarships, the majority are funded from non-Australian sources, such as foreign
government or employer scholarships, self-funding (including loans) and family
sources. PhD students, therefore, do contribute to the revenue of Australian univer-
sities although, given the infrastructure and supervision costs, it is difficult to assess
whether this is profitable, cost-recovering or loss-making in financial terms. It is
arguable, however, that the benefits of having international doctoral alumni are sig-
nificant, especially in these days of international ranking tables of universities.
These matters were significant for both Deakin University and the Faculty of Edu-
cation in its decision to engage with Taiwan and seek to recruit doctoral students.
The Taiwanese context
Taiwan has 95 universities, including 41 public universities principally funded by
government and 54 private universities that are partially subsidised by government.
All universities offer doctoral degrees. The number of domestic doctoral students
has grown rapidly, especially after 1990 (see Table 2). The proportion of female
Table 1. Residential status of doctoral enrolments in Australian universities 1998 and 2004.
Male Female Total
1998 2004 %
change
1998 2004 %
change
1998 2004 %
change
Number of
doctoral
students
16,040 19,182 20% 12,376 18,503 50% 28,416 37,685 33%
Residential
status
Domestic 13,449 15,335 14% 11,193 15,914 42% 24,642 31,249 27%
International 2591 3847 48% 1183 2589 119% 3774 6436 71%
(Source: Department of Education, Science & Training, Australia.)
Table 2. The growth of domestic doctoral students in Taiwan.
Year Male Female Total
1963 16 0 16
1990 3725 712 4437
2010 24,298 9880 34,178
(Source: Ministry of Education, Taiwan1.)
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PhD students has risen, although they are still outnumbered by males, probably
because most graduate schools are in the male-dominated natural sciences and tech-
nologies.
The government encourages studying postgraduate degrees overseas. Table 3
shows the number increasing steadily from 1988 to 2002. In 2003, there was a
decline of about 20 per cent, which caused the government to provide more scholar-
ships and low-interest study loans2 producing a record of 37,171 students overseas
in 2006. English-speaking countries are students’ top preference for study abroad
with over 50 per cent making this choice. Table 3 shows the most popular destina-
tion is the US, followed by the UK, Australia, and Canada. In 2010, Australia
became the third top destination of Taiwanese students’ choices for studying abroad.
Understanding Taiwan as the point of departure
In the context of this article, there was an alignment between Australian and Tai-
wanese interests in doctoral study: Australia was keen to recruit and Taiwan was
keen to supply. For the Faculty of Education at Deakin University, however, Taiwan
was new educational and cultural ‘territory’ that needed exploring. Evans’ first pro-
fessional visit to Taiwan in June 2002 was prompted by the need to increase inter-
national PhD enrolments in his Faculty. This first visit was supported by the
University’s international office, which was responding positively to the Taiwan
government’s encouragement of international postgraduate study. Such visits were
repeated about twice per year (often alongside other activities in Taiwan) until 2007
and helped Evans understand the candidates’ places of departure. By 2005, a cohort
of about eight Taiwanese students was enrolled in the Faculty of Education, most
of whom studied on-campus for their entire program, although some spent part of
their time in Taiwan, usually to do fieldwork and/or to complete their theses and
return to work.
Mapping PhD journeys in Education
Having developed an understanding of Taiwan, it was necessary to ensure that the
incoming students would be able to adapt to their new educational and cultural ter-
ritory. PhD programs have been offered in Education at Deakin University since the
late 1970s. By the early 2000s, there were about 140 doctoral students enrolled,
with about 80 per cent off-campus and part-time, and several candidates living
overseas. In Australia, most doctoral candidates in the education and training
sectors come to their studies as professionals who work full-time and who are
undertaking doctoral research in their workplaces. This contrasts with Taiwan where
Table 3. The number of Taiwanese students going abroad for further studies.
Year Total US UK Australia Canada
1988 8178 6382 49 41 15
2002 32,991 13,767 9548 2984 2433
2003 26,318 10,324 6662 2823 1813
2010 33,629 15,594 3895 4176 2320
(Source: Bureau of International Cultural and Educational Relations, Ministry of Education, Taiwan3.)
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both off-campus and part-time study are rare, so the incoming Taiwanese doctoral
students would likely be unfamiliar with the way in which most of their Australian
doctoral colleagues worked.
Mainly due to this off-campus clientele, the Faculty provided a considerable
amount of on-line and other forms of support: we have called these ‘pedagogical
waypoints’ on the doctoral journey. An on-line program called Doctoral Studies in
Education (DSE) commenced in 2002 to support candidates through compulsory
six-week seminars at particular points on their doctoral journeys. For example, a
seminar on locating and interpreting research literature was provided early in
candidature, before one on preparing and writing a doctoral literature review,
whereas a seminar on preparing for examination was a much later ‘waypoint’ (see,
Davis, Evans & Hickey, 2006; Evans, 2007). The pedagogical approach involved
small groups writing and critiquing each other’s work to produce written doctoral
pieces that would form part of material to be later critiqued by supervisors. Summer
Schools on campus and Winter Schools held in New Zealand (where about 25 can-
didates resided) were also provided, but were not compulsory. Arguably, the major
waypoint for all candidates was the PhD proposal ‘defence’, which was called the
doctoral colloquium. This event occurred approximately one-third of the way
through candidature and involved the candidate preparing a substantial written doc-
ument (about 15,000 words) and discussing it with a panel including their supervi-
sors, other faculty members and an external member.
The doctoral candidates from Taiwan, together with other international candi-
dates, were to join the doctoral journey as it was mapped out by the Faculty. How-
ever, their presence contributed to the development of new pedagogical waypoints.
One was an on-campus sequence of seminars (three to four, occurring fortnightly)
for new international students that introduced doctoral study and helped them con-
ceptualise and communicate (in talk and writing) their topics to the group. Another
was a meeting with refreshments twice per semester for all international students
with the Associate Dean (Evans) and other staff from the Research and Doctoral
Studies office. These informal meetings enabled discussion of general matters
affecting the students’ doctoral study.
Yet a further waypoint placed the international candidates in control. This was an
annual ‘conference’ run by them and attended by their supervisors and other staff:
the candidates each presented on an aspect of their doctoral research and an aspect
of education in their home countries. The conference was designed for the mutual
benefit of all the participants but, in particular, to help staff understand the candi-
dates’ points of departure and their eventual points of return as doctoral graduates.
Singh (2010) argues that successful pedagogical approaches for international educa-
tion require overcoming, in Bourdieu’s terms (see Bourdieu, 1977, 1988), both the
‘structural ignorance’ of the host academy and ‘learned ignorance’ of the interna-
tional students. Singh explores the potential ‘productive interaction where ignorance
enables worthwhile contributions to knowledge’ (2010, p. 32) of mainland Chinese
students learning in Australian universities. In our case study, the conference was the
site where ignorance and knowledge were traded for mutually productive purposes.
The journey from Taiwan
The Ministry of Education (MOE) in Taiwan requires staff who teach in universities
and tertiary institutes to hold postgraduate degrees in related fields to their teaching.
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To improve the quality of higher education, the Higher Education Evaluation and
Accreditation Council of Taiwan (HEEACT), funded by the MOE and tertiary insti-
tutions in Taiwan, commissioned institutional and academic assessments from
20064. The academics’ educational backgrounds and research performance were
critical to the accreditation results. As a consequence, a great demand for teaching
academics holding PhD degrees was generated among those tertiary institutes that
were transformed from junior colleges. While the percentage of academics with
PhD degrees in private technology institutes was below 20 per cent in 2000, it had
increased to 40 per cent by 2007. To secure a teaching job, and to improve personal
research competence, studying for a PhD degree became essential.
When individuals consider going abroad for PhD study, budget concerns and dis-
tance are two major factors that influence the decision-making process. As discussed
in previous sections, although the US remains the most popular destination for Tai-
wanese students studying abroad, increasingly students choose to go to other Eng-
lish-speaking countries. In the mid-2000s, Australia was more affordable than the US
in terms of tuition fees. Compared with Canada, UK or the US, Australia was also
much closer geographically to Taiwan so travel costs and durations were less and the
climate was more amenable. In addition, the schooling of international research stu-
dents’ children was usually funded by the host state government and Australia was
reputed to be active and creative in academic and educational activities.
Doctoral students in transition
Due to the US influence on the Taiwanese education system, doctoral programs are
typically constituted by significant initial coursework followed by a comprehensive
examination and then a research project. In doing coursework, students’ roles tend to
be confined, reactive and stable, reflecting the ways they have learned previously.
The freedom for students to choose what they want to study is restricted by the cur-
riculum. Attending classes, moreover, provides a journey that is both regulated and
undertaken with a community of fellow travellers. Shared coursework helps to reduce
the sense of isolation and anxiety that students experience on the doctoral journey.
Furthermore, students obtain a common base of knowledge and skills required for
their research projects. Students also have the opportunity to learn more about the
academics in the faculty during their coursework: potential advisers and students have
the time and opportunity to understand each other prior to making final decisions
about supervision and the committee that will guide the students’ doctoral project.
The shift from anticipating a US-style coursework-based, committee-advised
program to experiencing an Australian/UK-style research-based, individually-super-
vised program involves risks and benefits. Taiwanese students often find it difficult
at the beginning of Australian PhD programs. Those who cope best often either
have Masters experiences in a similar system, such as in the UK or New Zealand,
or have personal predilections that help them cope with the new educational envi-
ronments. Effective coping may also depend on whether support for the transitional
process has been provided by the host institution.
Reflections on undertaking a doctorate in Australia
In what follows Liou reflects on her experience as a Taiwanese doctoral student
and, using the metaphor of ‘waypoints’, considers the courses she encountered to
keep her on the ‘right track’ in her doctoral journey.
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For a research student in Australia, research knowledge and skill is guided and
constructed through discussion and debate with their supervisors. Research students
must learn to search for research questions independently and learn to lead their
research agenda. They enjoy freedom to do their research work – although this may
be more circumscribed in disciplines such as laboratory-based sciences where com-
munal infrastructure and projects are common – yet at the price of facing a sense of
uncertainty along the research journey.
Taiwanese students need to learn to ‘manage’ the relations with their supervisors
proactively rather than reactively waiting for supervisors to initiate discussions
about their project and its direction. This is difficult for Confucian-heritage students
who learn to respect and to defer to teachers, rather than assert themselves by pro-
viding ideas, opinions and, in the case of doctoral study, determining the direction
of their own doctorates. Whether Confucian or not, becoming a scholar requires the
shift from dependent student to independent scholar to occur at some stage (see
Singh, 2010, p. 36, for transcultural support). In Australia, the initial period of a
doctorate assumes this of the candidate, whereas for the Taiwanese – partly for
Confucian-heritage reasons and partly due to the expectations of US-style doctoral
pedagogies – this is unsettling. Of course, all doctoral students experience this
unsettlement to some degree, especially those from national backgrounds where
didactic pedagogies prevail and/or where US-style doctoral pedagogy prevails, and
also those who are belatedly returning to study. Australian PhD candidates are
expected to be independent from the outset, searching for original and meaningful
research topics, developing research questions, choosing research methods to answer
them, and so on. The process of PhD students’ candidature may be seen as a model
of the daily life of a future scholar. The Faculty of Education, through its pro-
gramme of pedagogical waypoints, endeavoured to ‘guide’ the independence by
providing a structure and schedule of support that helped candidates think about
decisions required by their doctoral study.
A good starting point is essential to relieve anxiety and build confidence for the
doctoral journey. McClure (2005) reported that international doctoral students suf-
fered from anxiety in the first six months of transition from their original life-tracks
into the new journey of being a doctoral student. The first waypoint course was a
short course of three to four fortnightly seminars facilitated by the Associate Dean.
An outcome was to produce a title and summary for the doctoral proposal. A sum-
mary is short, and so Taiwanese (and other non-English background international)
students felt more comfortable writing a short piece rather than a whole chapter.
Students were expected to speak to the group about their work, share their drafts
and help each other revise them before the facilitator helped refine the work further.
By the end of the seminar series, students’ anxieties were relieved and their confi-
dence increased. They had successfully completed both an oral and a written ven-
ture that gave them a better awareness of how to improve their academic writing.
Li and Vandermensbrugghe (2011) also found such approaches were productive for
international doctoral students’ writing.
The other waypoint courses could be divided into two categories: doctoral
research skills development (such as, ‘reviewing literature’ or ‘planning and con-
ducting ethical research’) and navigating key stages in the doctoral journey (such as
‘proposal writing’ and the ‘colloquium’, and ‘preparing a thesis for examination’).
The doctoral research skills waypoints were places where students were helped to
become independent researchers. McClure (2005) reports that, due to the differences
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in educational culture and tradition, Asian students expect their supervisors to direct
them throughout their doctoral journey, rather than be an adviser or mentor. In con-
trast, Western supervisors expect their research students to be independent, under-
taking research that they in turn supervise for its (doctoral) quality. With a
programme of institutional pedagogical waypoints, the source of learning about
research skills is not the supervisor, but the facilitator of the seminar, which shifts
the balance of student-supervisor power toward the former in this ‘intercultural con-
tact zone’ (Manathunga, 2009). This was a feature of the DSE on-line seminars
where students obtained knowledge and skills independently of their supervisors
and thus were not dependent on them for such general matters; instead, the students
could invite more particular supervision for their independent research.
Despite their collective nature, the DSE on-line seminars satisfied individual par-
ticipants’ needs in an environment that enabled them to evaluate their progress
against that of others. The navigation seminars were arranged in accordance with
the expected times students should reach particular waypoints in their journeys. This
had the function of avoiding unnecessary delays arising from candidates’ and super-
visors’ different perceptions. The navigation courses kept international students (and
others) from going astray on their journey when they were unfamiliar with the Aus-
tralian doctoral system, learning how to make and defend doctoral arguments in
their colloquium (proposal defence), and to avoid common mistakes such as pro-
ducing an over-length thesis.
Asynchronous on-line discussion was the main medium of delivery of the way-
point seminars, something that is congruent with contemporary Taiwanese education
(Tsai, Chen, & Chen, 2010). The benefit of this form of teaching and discussion is
that it gives each candidate time to absorb the knowledge, and then produce a
thoughtful and well-organised written response. Hence, knowledge is more deeply
understood than from remembering spoken words. As the outcome of a doctorate is
a written thesis, this pedagogy was also attuned the need to write arguments. Stu-
dents coming from non-English speaking countries, even with qualifications in Eng-
lish, face a new linguistic environment embedded within a different social, cultural
and educational context. Adjusting to a new university environment may produce
frustration or even social withdrawal that may, in turn, hinder a doctoral student’s
progress. For example, English-as-foreign-language students have been reported to
suffer from anxiety when required to participate in English discussions (Cheng,
Horwitz, & Schallert, 1999; Tsiplakides & Keramida, 2009). In consequence, they
were often seen to be indifferent or passive participants in classroom activities. The
on-line courses were designed so that international students had sufficient time to
digest their peers’ written opinions or comments. While writing itself was a time-
consuming, even stressful, process for the Taiwanese students, the need to transform
their learning communication from speaking to writing gave them the opportunity
elaborate their written English, something they valued immensely.
If the DSE seminars worked as waypoints on the doctoral students’ journey, the
annual Summer School functioned as a ‘lodge’ where fellow travellers meet and
exchange practical information, and refresh themselves for the next part of their
journey. In addition to providing face-to-face courses of direct relevance to doctoral
students’ research issues, the Summer School provided opportunities for face-to-face
interactions among current doctoral students and with recent graduates. It also affor-
ded an opportunity to meet many of the off-campus, part-time doctoral candidates
whose personal experience in their doctoral life, in particular their relationship with
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their supervisors, is often quite different to that of full-time international students.
The most significant contributions often occurred at tea breaks, lunch and dinner.
These were precious moments when both part-time and full-time candidates dis-
cussed each other’s doctoral experiences. The Taiwanese students found the infor-
mal and convivial atmosphere of the Summer School conducive to their
understanding of the knowledge and skills that form part of both the ‘formal’ and
‘hidden’ doctoral curricula.
International students have been described as reluctant to seek help in their
studies for reasons such as not feeling well connected to the campus support sys-
tem (McLachlan & Justice, 2009). At Deakin, the Faculty of Education held regu-
lar morning tea meetings for international students to ensure their wellbeing. These
provided an opportunity for international students to talk about their progress, and
ask questions and obtain answers from the faculty management. Furthermore, a
major waypoint for international doctoral students was the annual ‘conference’,
which they planned and where they gave presentations to Faculty staff and other
doctoral students about an aspect of education in their home nations, their doctor-
ates, and their reflections and comparisons with Australia. This event was designed
to enable a two-way understanding in a cross-cultural setting; apart from the aca-
demic objectives, it was equally, if not more, important for supervisors and other
faculty members to learn about the international students’ departure points (and,
usually, their final destinations). The conferences broadened the understanding of
the educational culture and tradition of the students who came from regions about
which most faculty members were ignorant. They provided an opportunity to help
the students and supervisors to examine the cultural and educational differences
concerning learning and supervision. As a consequence, faculty members could
understand their international students’ needs, which may, in turn, improve
supervision quality. The conference also provided further opportunities for interna-
tional students to give presentations and receive comments in formal academic
settings.
Concluding comment
Given that international doctoral candidates need to make a ‘real’ journey in order
to study in Australia and then return home, the metaphor of a doctoral ‘journey’ to
structure their study seems particularly apposite. Journeys are usually through time
and space, and the doctoral journey is much about keeping the trip on schedule.
However, it is also about visiting particular places and doing so on time to achieve,
in Australian higher-degree-by-research-administration parlance, a ‘timely comple-
tion’. Therefore, successful doctoral programs need to be structured around way-
points through which candidates need to navigate in a timely manner. The
pedagogical features of these waypoints for international students should reflect an
understanding of their contexts (departure points) and particular needs, and work
constructively to help them embark on the next part of their journey. The waypoints
are not necessarily common: indeed, individual candidates need to navigate through
their own independent research projects that will have unique waypoints, but at key
places their trails intersect and these are pedagogical opportunities to which institu-
tions can creatively respond. This reflective case study is intended to prompt others
– university administrators and doctoral candidates alike – to reflect critically and
constructively on their doctoral pedagogies.
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Notes
1. http://www.edu.tw/files/site_content/b0013/seriesdata.xls
2. http://www.epochtimes.com/b5/6/3/2/n1242331.htm
3. http://www.edu.tw/BICER/content.aspx?site_content_sn=6235 including undergraduate
and postgraduate studies.
4. http://www.heeact.edu.tw/mp.asp?mp=2 Taiwan Year Book 2007.
Notes on contributors
Terry Evans is a professor of Education at Deakin University, Geelong, Australia. His
research focuses on both doctoral education, and open and distance education and he has
received several Australian Research Council grants for this work. He has published widely
on doctorates, in particular, he has edited (with Carey Denholm) the Doctorates Downunder
series published by the Australian Council of Educational Research Press (2006, 2007, 2009
and 2011).
Iris Yi-shin Liou completed her PhD studies at Deakin University, Melbourne, Australia in
2008. She has been an associate professor of Teaching English to Speakers of Other
Languages in Ching-Kuo Institute of Management and Health, Keelung, Taiwan since 2009.
Her research interests include teacher’s professional identity, educational policy, and higher
education.
References
Bourdieu, P. (1977). Outline of a theory of practice. Cambridge: Cambridge University
Press.
Bourdieu, P. (1988). Homo academicus. Cambridge: Polity Press.
Brown, L. (2008). The incidence of study-related stress in international students in the initial
stage of the international sojourn. Journal of Studies in International Education, 12(1),
5–28.
Cheng, Y.S., Horowitz, E.K., & Schallert, D.L. (1999). Language anxiety: Differentiating
writing and speaking components. Language Learning, 49(3), 417–446.
Davis, H., Evans, T.D., & Hickey, C. (2006). A knowledge-based economy landscape:
Implications for tertiary education and research training in Australia. Journal of Higher
Education Policy and Management, 28(3), 231–244.
European University Association (EUA). (2005). Doctoral programmes for the European
knowledge society. Brussels: European University Association (EUA).
Evans, T.D. (2007, March). Advancing doctoral education through web-based initiatives.
Paper presented at the International Association of Science and Technology for Develop-
ment International Conference on Web-based Education, Chamonix, France.
Evans, T.D., Evans, B., & Marsh, H. (2008). Australia. In M. Nerad & M. Heggelund
(Eds.), Toward a global PhD: Forces and forms in doctoral education worldwide (pp.
171–203). Seattle: CIRGE University of Washington Press.
Florida, R. (2005). The flight of the creative class: The new global competition for talent.
New York: Harper Business.
Li, L.Y., & Vandermensbrugghe, J. (2011). Supporting the thesis writing process of interna-
tional research students through an ongoing writing group. Innovations in Education and
Teaching International, 48(2), 195–205.
Manathunga, C. (2009). Research as an intercultural ‘contact zone’. Discourse: Studies in
the Cultural politics of Education, 30(2), 165–177.
McClure, J.W. (2005). Preparing a laboratory-based thesis: Chinese international research
students’ experiences of supervision. Teaching in Higher Education, 10(1), 3–16.
McLachlan, D.A., & Justice, J. (2009). A grounded theory of international student well-
being. Journal of Theory Construction & Testing, 13(1), 27–32.
Olivas, M., & Li, C. (2006). Understanding stressors of international students in higher edu-
cation: What college counsellors and personnel need to know. Journal of Instructional
Psychology, 33(3), 217–222.
410 T. Evans and I. Liou
D
ow
nl
oa
de
d 
by
 [D
ea
kin
 U
niv
ers
ity
] a
t 1
4:4
1 1
8 O
cto
be
r 2
01
1 
Singh, M. (2010). Connecting intellectual projects in China and Australia: Bradley’s interna-
tional student-migrants, Bourdieu and productive ignorance. Australian Journal of
Education, 54(1), 31–45.
Singh, P., & J. Knight (2002, November). The knowledge economy and higher degree
research training. Australian Association for Research in Education Conference,
Brisbane, Retrieved 19 September, 2011, from http://www.aare.edu.au/02pap/sin02181.
htm
Tsai, C.-C., Chen, N-S., & Chen, G-D. (2010). The current status and future of elearning in
Taiwan. Innovations in Education and Teaching International, 47(1), 5–7.
Tsiplakides, I., & Keramida, A. (2009). Helping students overcome foreign language speak-
ing anxiety in the English classroom: Theoretical issues and practical recommendations.
International Education Studies, 2(4), 39–44.
Innovations in Education and Teaching International 411
D
ow
nl
oa
de
d 
by
 [D
ea
kin
 U
niv
ers
ity
] a
t 1
4:4
1 1
8 O
cto
be
r 2
01
1 
